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This survey of programs and courses in Georgia colleges and
universities for training physical education teachers of the handicapped
was conducted;
1. To identify approved physical education programs
currently offered by Georgia colleges and uni¬
versities.
2. To identify types of physical education programs in
Georgia colleges and universities currently offer¬
ing certification programs for populations
3. To identify colleges and universities purposing
adapted or modified education program for the
special populations, from 1980-1990. ^
Subiects
Twenty chairpersons of undergraduate and graduate approved
physical education programs in Georgia colleges were surveyed.




A descriptive survey method was used in this study. Data were
gathered through a direct mailing to the twenty Georgia colleges and
universities which offered physical education programs in teacher
training.
Data consisted of responses to a questionnaire, adapted by the
researcher from an instrument by Bucher.
Analysis of Study
The data v/ere tabulated and analyzed using percentages for each
item on the instrument to determine the need for adapted physical
education as perceived by chairpersons in relation to their program
curriculum.
Data gathered by the survey instrument and analyzed by the
researcher suggested these conclusions:
1. Direct and related services essential for the appropri¬
ate execution of adapted physical education programs for
the handicapped are not available in Georgia colleges
and universities.
/
2. Physical educators state there is a need for adapted
physical education programs.
3. A small percentage of colleges and universities enroll
students in their adapted physical education classes.
4. Physical education directors or chairpersons do not share
a common understanding of adapted physical education.
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5. Physical educators in colleges and universities require
assistance in diagnosis, referral, teaching techniques,
and general psychological and social guidance for devel¬
oping adapted physical education programs.
Implications
In view of the data available and the conclusions drawn from this
study, the following implications are suggested;
1. There is a readiness for adapted physical education
programs in schools and colleges.
2. Preservice and inservice adapted physical education
programs for teachers are needed in Georgia to meet
the mandates of state and federal legislation.
3. Lifetime activities or programs are perceived as a
more advanced concept in the physical education cur¬
riculum of colleges and universities.
4. Physical education buildings and facilities to accom¬
modate the handicapped will be needed. Construction,
remodeling and improvement of facilities call for
maximum use by the school and community to warrant
the financial investment.
BftnotTiTnendations
The following recommendations are proposed as a result of of this
study:
1. Preservice and inservice programs for teachers in
adapted and modified physical education are needed
for grade levels K - 12.
2. Teacher training institutions and the officials of
the American Association for Health, Physical Educ¬
ation and Recreation (AAPHER) should retool and
train personnel to deal with the health, physical
education, and recreation needs of the handicapped
throughout their lifespan.
3. The State Department of Education should continue to
provide leadership in the development of inservice
programs in adapted and modified physical education.
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Historically, physical education and recreation programs for the
handicapped have been therapeutic. Special programs have often concen¬
trated solely upon the disability rather than the total needs of the
individual.
During the educational history of this country, educators were
called upon to upgrade the fitness of American youth. The White House
Conference on the Handicapped was the first national effort to study the
problems of the handicapped. The Bill of Rights of the Handicapped, pass¬
ed during the conference, stirred new interest in exploring creative
approaches to physical education and recreation. A significant change in
philosophy occurred when physical education came to be viewed wholistically
as opposed to the previously defined perspective of physical education as
social control.^
After World War II, more emphasis was placed on the well being of
handicapped children. This resulted in a parent movement which gave birth
to the National Association for Retarded Citizens. This association spear¬
headed volunteer programs sponsored by the American Red Cross and the
Veterans Administration.
Joan M. Moran and Leonard H. Kalalian, Movement Experiences for the
Mentally Retarded or Emotionally Disturbed Child (Minneapolis, Minnesota:
Burges Publishing Co., 1972), p. 17.
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President John F. Kennedy appointed the President's Panel on Mental
Retardation in 1961; physical education and recreation was included as
one of the primary goals.^ The President's Committee on physical fitness
and the special Olympics were a direct result of this panel.
The Division of Training Programs, Bureau of Education for the
Handicapped, administered a program authorized by the following laws: (1)
Public Law 90-170; (2) Mental Retardation Amendments of 1967; (3) Title V;
(4) The Training of Physical Educators and Recreational Personnel for
2
Mentally Retarded and Other Handicapped Children (HEW, 1969). This pro¬
gram continues as part of the Education for the Handicapped Act with sec¬
tions related to personnel preparation, research, and demonstration in
physical education and recreation.
On November 28, 1975, President Gerald Ford signed into law the Educa¬
tion for All Handicapped Children Act (Public.Law 94-142). This law in¬
cludes physical education as part of special education. Recreation is also
3
included in the law as a related service.
The enactment of Public Law 94-142, the Education for All Handicapped
Children Act of 1975, has significantly altered the traditional relationship
between special education and regular education. This law specifically
requires that all handicapped children receive instruction in physical
education was specifically mentioned as the only curriculum area of instruc-
4
tion in the actual definition of special education.
^Ibid., p. 17. ^Ibid., p. 25.
^Ibid., p. 25.
4
Aloia F. Gregory et al. "Physical Education Teacher's Initial Per¬
ceptions of Handicapped Children," Mental Retardation 18 (April 1980): 85.
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However, eventhough physical education is emphasized by law, mini¬
mal information is available to indicate which colleges and universities
in Georgia have planned certification programs with a concentration in
physical education for the special population.
Problem
This study surveyed selected colleges and universities in Georgia
for current and proposed provisions for preservice and inservice education
in the preparation of physical education teachers for the handicapped.
Purpose of Study
Specifically, the study is designed to identify: (1) approved physical
education programs currently offered by Georgia colleges and universities;
(2) physical education programs in Georgia colleges and universities current¬
ly offering certification programs for special populations; and (3) colleges
and universities proposing adapted or modified physical education programs
for the special populations from 1980-1990.
Limitations of the Study
The group was limited to the twenty directors of undergraduate and
graduate physical education programs in Georgia colleges and universities.
Evolution of the Study
The writer became interested in this study after attending a workshop
on Functions of the Placement Committee in Special Education. The topics
of the program included the responsibilities of physical education in
relation to Public Law 94-142 requirements; an introduction to individual¬
ized educational programs; guidance on writing appropriate goals and
behavioral objectives that relate physical education to Individualized
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education programs; and curriculum resources that would be useful in the
most appropriate and least restrictive setting.
At present the state of Georgia has no requirements for physical edu¬
cation teachers who wish certification in Adaptive Physical Education Pro¬
gramming for the Handicapped. Public Law 94-142 is still in its initial
stage of implementation and much of its effectiveness depends on the know¬
ledge and awareness of the physical education instructors.
More effective inservice and preservice training for the physical
education teacher is necessary. Such training would insure familiarity
with the characteristics of handicapped children, and proficiency in teach¬
ing physical and recreational activities.
Contribution to Educational Knowledge
The (survey) benchmark data for this study was solicited to identify:
(1) Colleges and universities offering courses or course
components on adapted or special physical education
for the handicapped.
(2) Degree and certification programs for physical education
teachers of the handicapped.
(3) Courses or course components for special and regular
teachers of physical education for the handicapped.
(4) Proposed courses or course components for special and
regular teachers of physical education for the handicapped.
(5) Categories of children and youth to be served by p)<ysical
education classes designed by colleges and universities
for inservice training.
Locale of the Study
This study was conducted with selected directors of undergraduate




Adapted - "Known by other terms, such as corrective individual, modified,
therapeutic, remedial, special, restricted and atypical."^
Adapted Physical Education - "A diversified program of developmental activi¬
ties, games, and sports suited to the interests capacities, and limitations
of students with disabilities who may not safely or successfully engage in
unrestricted participation in the vigorous activities of the general pro¬
gram. "2
Deaf - "A hearing impairment which is so severe that the child is impaired
in processing linguistic information through hearing with or without amp¬
lification which adversely affects educational performance."^
Deaf-Blind - "Concomitant hearing and visual impairments, the combination
of which causes such severe communication and other developmental and edu¬
cational problems that they cannot be accomodated in special education pro¬
grams solely for deaf or blind children."^
Emotionally Disturbed - "A child whose behavior is so inappropriate or de¬
structive to himself or others that it interferes with receiving all or
part of his education in the regular classroom setting. Such behavior is
the result of the condition exhibiting one or more of the following charac¬
teristics over a long period of time and to a marked degree: an inability
to learn which cannot be explained satisfactorily by any other handicapping
conditions;', maladaptive reactions toward peers and authority figures; tem¬
porary or transitory disorders occasioned by crisis situations with the
family; chronic acting out or withdrawal behaviors exhibited in the school
setting; sociomaladjustment as evidenced by adjudication through the courts
or other involvement with correctional agencies as long as such social mal¬
adjustment is due to an emotional disturbance or a history of school sus¬
pensions or expulsions due to an emotional disturbance. The term includes
children who are schizophrenic or autistic. It does not Include children
who are socially maladjusted unless it is determined that they are seriously
emotionally disturbed."5
^Charles A. Bucher. Administration of School and College Health and
Physical Education Programs (St. Louis: C. V. Mosby Company'*, 1967), p. ^3.
^Ibid., p. 577.
3
Georgia State Department of Special Education, Georgia Special
Education State Program Plan (Atlanta: Georgia State Department of Special




Handicapped Children - "Those children evaluated in accordance with Part
IX of the Annual Program Plan as being mentally retarded, hard of hearing,
deaf, speech impaired, visually handicapped, orthopedically impaired,
seriously emotionally disturbed, other health impaired, deaf-blind, multi¬
handicapped or as having specific learning disabilities who, because of
those impairments, need special education and related services."^
Hard of Hearing - "A hearing Impairment that allows learning and develop¬
ment of communicative skills through the auditory channel with the use of
amplication and/or specialized instructions."
Individualized Education Program (lEP) - "A written statement for a handi¬
capped child that is^developed and implemented in accordance with all pro¬
visions of the law."
Mentally Retarded - "A child who has significantly sub-average general
intellectual functioning existing concurrently with deficits in adaptive
behavior and manifested during the developmental period. Significantly
sub-average refers to performance which is more than two standards devia¬
tions below the mean of the tests utilized."^
Other Health Impaired - "A child who has a medically diagnosed physical
condition which is noncommunicable including limited strength, vitality
or alertness due to chronic or acute health problems such as a heart con¬
dition, tuberculosis, reheumatic fever, nephritis, asthma, sickle cell
anemia, hemophilia, epilepsy, lead poisoning, leukemia or diabetes which
adversely affects a child's educational performance."^
Physical Education - "Includes special physical education, adapted educa¬
tion and motor development, and means the development of physical and
motor fitness, fundamental motor skills and patterns, body mechanics,
individual and group games and sports, aquatics, skills to include intra¬
mural and lifetime sports, and dance and movement education.
Physically Handicapped - "These are children whose body functions or mem¬
bers are so impaired, from any cause, that they cannot be adequately or
safely educated in regular classes of the public schools on a full-time
basis without the provision of special education services.
a. Muscular or neuromuscular handicaps which significantly
limit the ability to move about, sit or manipulatt-^ the




Ibid., P- 32. Ibid., p. 34
Ibid., P- 32. ^Ibid., P- 35.
Ibid., P- 33. ^Ibid., P* 35.
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b. Skeletal deformities or abnormalities which affect
ambulation, posture and body use necessary in school
work.
c. Disabilities which result in reduced efficiency in
school work because of temporary or chronic lack of
strength, vitality or alertness."^
Related Services - "Transportation and such developmental, corrective, and
other supportive services as are required to assist a handicapped child
benefit from special education. Includes psychological services, re¬
creation, early identification and assessment of disabilities in children,
counseling services, and only medical services, for diagnostic or evaluation
purposes. The term also includes school health services, school social
work services, parent counseling and training, providing parents with infor¬
mation about child development and assisting parents in understanding the
special needs of their children."^
Special Education - "Specially designed instruction, at no cost to parents
or guardians, to meet the unique needs of a handicapped child, including
classroom instruction, instruction in physical education, home instruction
and instruction in hospitals and institutions. The tem includes speech
pathology, audiology, occupational therapy and physical therapy, since the
service is considered "special education" rather than a "related service"
in Georgia. Also, included is vocational education if it consists of
specially designed instruction to meet the unique needs of a handicapped
child."3
Specific Learning Disability - "A disorder in one or more of the basic psy¬
chological processes involved in understanding or in using language, spoken
or written, which may manifest itself in an imperfect ability to listen,
think, speak, read, write, spell, or do mathematical calculations. The
term includes such conditions as perceptual handicaps, brain injury, minimal
brain disfunction, dyslexia, and developmental aphasia. The term does not
include children who have learning problems which are primarily the result
of visual, hearing, or motor handicaps, mental retardation, emotional dis¬
turbance, or environmental, cultural, or economic disadvantage."^
Speech Impaired - "A communication disorder exhibited by one or more of the
following: f
(1) A language disorder characterized in terms of compre¬
hension and/or use of words and their meanings (semantics),
Ibid., p. 36. Ibid., pp. 37-38
Ibid., p. 36. ^Ibid., p. 38.
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grammatical patterns (syntax and morphology) and
speech sounds (phonology);
(2) A speech disorder characterized by difficulty in
producing speech sounds (articulation), maintaining
speech rhythm (stuttering) and controlling vocal
production (voice) and
(3) A speech or language disorder characterized by diffi¬
culty in receiving and understanding speech without
auditory training, speech reading, speech and language
remediation and/or a hearing aid."l
Visually Handicapped - "Visual handicaps which prevent successful func¬
tioning in a regular school program may result from congenital defects,
eye diseases, severe refractive errors, injuries to the eye or poor coor¬
dination. Basic categories are as follows:(1)Functionally Blind. A child who will be unable to use
print as his reading medium is considered functionally
blind. Instruction in braille and in use of recorded
materials will be essential to this child's education.
(2) Legally Blind. A child whose visual acuity is 20/200,
or less, in the better eye after correction, or who has
a limitation in the field of vision that subtends an
angle of 20 degrees. He falls within the definition of
blindness, although he may have some useful vision and
even read print.
(3) Partially Sighted. A child whose visual acuity falls
within the range of 20/70 to 20/200 in the better eye
after correction, or a child who cannot read IS point
print at any distance, on the basis of a current exami¬
nation by an eye specialist."^
Methods of Research
A descriptive survey was employed to determine programs and courses
in Georgia colleges and universities for training physical education





(1) Reviewed the literature of adaptive physical education.
(2) Identified Georgia educational institutions with physical
education degree programs and their directors.
(3) Constructed a survey instrument.
(4) Piloted a survey.
(5) Conducted a survey.
(6) Tabulated and analyzed the data.
(7) Wrote the report.
CHAPTER II
RELATED LITERATURE
In the first part of the twentieth century, the role of physical
education and recreation for the handicapped was minimized due to the
changing philosophy of education.
In the 1950's, most of the existing recreational programs for the
handicapped were conducted in state hospitals, state schools, or special
schools. In addition, volunteer programs were sponsored by the American
Red Cross and the Veterans Administration.
In 1961, President John F. Kennedy appointed the "President's Panel
on Mental Retardation" to develop a program that would effectively attack
mental retardation and provide impetus and direction for treatment pro¬
grams, rehabilitation, and the education of the mentally retarded, rec¬
reation was included as one of the program goals.^
The Bureau of Education for the Handicapped, in 1967, acknowledged
the enormous need for physical education, recreational research, and dem¬
onstration activities for the handicapped. The Division of Training
administered a program authorized by the following: (1) Public Law
90-170; (2) Mental Retardation Amendments of 1967; and (3) Title V, The
Training of Physical Educators and Recreational Personnel for Mentally
Retarded and other Handicapped Children.
^Joan M. Moran and Leonard H. Kalakian, Movement Experiences for
the Mentally Retarded or Emotionally Disturbed Child. (Minneapolis,
Minnesota: Burges Publishing Company, 1972), p. 24.
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President Gerald Ford signed into law the Education for All Handi¬
capped Children Act (Public Law 94-142) on November 28, 1975. This law
includes physical education as part of special education. As a result of
P,L 94-142, students with special needs are incorporated into the regular
school system. According to the Director of Programs for the Handicapped
of the American Alliance of Health, Physical Education and Recreation,
four million children of school age in the United States have physical,
mental, or emotional handicaps. In addition to the handicapped, twenty
to twenty-five percent of the students have poor motor ability, low phys¬
ical fitness, and weight problems.^
Section 121a.14 of PL 94-142 defines special education as specially
designed instruction, at no cost to the parent, to meet the unique needs
of the handicapped child. Physical education, as one aspect of special
education, is defined as the development of: (1) physical and motor fit¬
ness; (2) fundamental motor skills and patterns; and (3) skills in aquatics,
dance, and individual and group games (including intramural and lifetime
sports) . Instruction in these physical activities could take place in
the classroom, home, hospitals, and institutions.
Georgia is one of many states with mandatory legislation relative
to the education of handicapped children. Initial legislation vras enacted
in the late 1960's, but was reenacted in 1975 with full implementation
to be effective by 1978. This legislation affirmed the fundamental right
of all children to an equal and appropriate education. More specifically,
the legislation guaranteed every handicapped child in the state of Georgia
^L. D. Irmer, B. C. Odenkirk, and G. Glasenap, Physical Education
Opportunity Program for Exceptional Learners (Phoenix, Arizona: People
Program Director, 1979), p. 3
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an education in the least restrictive setting.
A survey conducted by the Health, Physical Education and Recreation
Safety Department of Georgia State University shows that in the immediate
five county area of metropolitan Atlanta on fifteen health and physical
education teachers have more than minimum training in working with handi¬
capped children. The other 785 physical education teachers had enrolled
in an isolated course or a one-day workshop; others had no training at
all.^
The Georgia Department of Education, Special Education Program,
conducted a state-wide manpower needs study. The data demonstrate the
number of special education teachers needed, those requiring certification
and those lost by attrition. Under "related services" the study indicates
that Georgia has one physical educator and projects by 1981-1982 the state
would need more or a total of two. This state analysis of teachers does
not address itself to the physical education and recreation needs of handi
3
capped children.
In the study, 157,189 exceptional children, and 7,305 certified
personnel are identified. Figure 1 reflects data from the Georgia De¬
partment of Education survey and Indicates an approximate number of ex-
4
ceptional children by classification.
^Richard W. Wehr, "Mainstreaming the Handicapped into Urban
Physical Education Programs." (Urban Life Grant, Georgia State Univer¬


































The state of Georgia enacted mandatory legislation relative to the
education of handicapped children in GA-SB672 "Adequate Program in Educ¬
ation for Georgia" (APEG) with full implementation to be effective by
1978. Part B of the Education of the Handicapped, House Report No. 94-
142, p. 9, 1975 states:
The committee expects the commissions of Education to take
whatever action is necessary to assure that physical education
services are available to all handicapped children and has
specifically included physical education, within the definition
of special education, to make clear that the committee expects
such services, specially designed where necessary, to be pro¬
vided as an integral part of the educational progress of every
handicapped child.
Dr. Howard Hopwood and Dr. Starr Van Iden published an article
entitled "Scholastic Underachievement as Related to Subpar Physical
Growth." They state that other things being equal, physical fitness ap¬
pears to be an important prerequisite for good, scholastic achievement and
that greater cooperation between all departments — academic, guidance,
physical education, and health education—is needed to lay the ground
work for preventing scholastic underachievement associated v^ith, and
2
possibly induced by, subpar physical fitness.
Walter F. Ersing in his article "The Nature of Physical Education
Programming for the Mentally Retarded and Physically Handicapped"
recognizes from his study that the foremost problem seems to be the lack
of physical educators with specialized training in developmental and
^APEG, Part B of the Education of the Handicapped, (House Report
No. 94-142), p. 9, 1975.
^Irmer, p. 4.
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instructional physical activity programs for the handicapped.
Charles A. Bucher feels that physical education can help to con¬
tribute to a more productive life on the part of the handicapped individ¬
ual by developing those physical and social qualities that are needed to
2
meet the demands of day-to-day living.
J. N. Oliver, Daniel D. Arnheim, J. M. Morgan, and Leonard H,
Kalakian seem to agree that physical education must be respected for the
3
positive effects it has on the handicapped child.
Teachers, supervisors, and administrative personnel capable of
working with handicapped children in physical education are urgently
needed to provide minimal service to the children in the state of Georgia.
Georgia State University has accepted responsibility for metropoli¬
tan Atlanta and the four contiguous areas extending from Griffin and
Macon northwest to Ellijay.
The state of Georgia Special Education Program has requested Georgia
State University and the University of Georgia to make every effort to
assist in the statewide inservice training of physical educators to work
with the handicapped. T\to pilot programs. Project DART and Project GRIT,
are now in place to assure compliance with the Education for All Handi¬
capped Children Act (PL 94-142) and Section 504 of the Rehabilitation Act
(PL 94-112). Project DART (Developing Activities and Resources in Teaching)
Walter F. Ersing, "The Nature of Physical Education Programming for
the Mentally Retarded and Physically Handicapped." Journal of Health,
Physical Education, and Recreation, 45 (February 1974): 89.
2
Charles A. Bucher, Administration of Health and Physical Education




is a federally funded inservlce education program designed to increase
the skills and techniques of physical education teachers in working with
handicapped students. Project DART provides services in adapted physical
education, at no cost to local educational agencies, throughout the north¬
east, middle and south of Georgia.^
A major function of Project GRIT is the development of inservice
training centers. The following schools have been identified to partici¬
pate in the project: (1) Cartersville School System, (2) Coweta County
School System, (3) Spaulding County School System, and (4) Chattooga County
School System.
The authors mentioned thus far have addressed the problem of pro¬
viding handicapped children with v^ell-trained physical education instruc¬
tors. The literature focuses on assisting physical educators to comply
with the mandate of the Education for All Handicapped Children Act of
1975.
The authors discussed in this study deal with needs assessment;
inservice perspectives; inservice models, rural to metropolitan and field-
based models. This chapter provides a work base and reference, for class¬
room teachers, students of physical education, and administrators.
^Ernie Bundschur, Adapting Physical Education Activities: Project
DART, (Salem, Oregon: Mental Health Division, 1980), p. 1.
CHAPTER III
METHODOLOGY
Under Public Law 94-142, physical educators must offer handicapped
children and youth attending public schools motor experiences that are
either integrated with those of non-handicapped students or specifically
designed activities prescribed by the individualized education program.
To conduct this study, information was sought from the Board of
Regents of the State of Georgia on physical education programs in the
University System.
The study was conducted vrith the sample of physical education pro¬
grams identified by the Board of Regents's report. Colleges and univer-r
sities proposing adapted or modified physical education programs for the
special populations from 1980-1990 served as subjects. Their views of
adapted physical education, as it related to their program curriculum,
Xvras investigated. Twenty directors of undergradaute and graduate physical
education programs in Georgia colleges and universities were sent question¬
naires. The colleges and universities contacted are listed below:
/
(1) Albany State College
(2) Amstrong State College
(3) Berry College
(4) Covenant College
(5) Emory University (T-5)
(6) Fort Valley State College
(7) Georgia College
(8) Georgia Southern College
(9) Georgia Southwestern College





(14) Morris Brown College
(15) North Georgia College
(16) Spelman College
(17) Tift College
(18) University of Georgia
(19) Wesleyan College
(20) West Georgia College
Ronald A. Berk's checklist for evaluating the validity and reliabil¬
ity of adapted behavior scales was modified by the researcher.^ The check¬
list was used to determine the observational scoring procedures and the out¬
comes of three physical education teachers in the Atlanta Public Schools.
The writer felt that the availability of such information would impact on
present instructional programs for the handicapped and serve as a guide for
the content of professional preparation programs.
The majority of the tasks on this instrument were adapted from "Admin¬
istrative Principles for Adapting Physical Education in Elementary and
O
Secondary Schools and Colleges" by Charles A. Bucher.
The instrument consisted of the following items; 1) the number of .
faculty members assigned to Georgia colleges and universities with approved
programs in health, physical education program; 2) the extent of required
physical education courses or course components; 3) and the percentage of
students presently enrolled in adapted physical education programs.
Ronald A. Berk, "A Generalization of Behavioral Observations: A
Clarification of Inter Observer Reliability," America Journal of Mental
Deficiency (February 1980): 47-48.
2
American Association for Health, Physical Education and Recreation
in Cooperation with the Bureau of Education for the Handicapped, Guidelines
for Professional Preparation Programs for Personnel Involved in Physical
Education and Recreation for the Handicapped (Washington, D. C.: American
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A descriptive survey v/as conducted in Georgia colleges and universi¬
ties with approved programs in Health, Physical Education and Recreation to
determine if adapted physical education is an integral part of the total
program curriculum. Respondents worked with a checklist ranging from much
need to no need. Nine statements with eleven subparts were presented (see
Appendix A).
The instrument was mailed directly to selected directors; a stamped,
self-addressed envelope was included. A cover letter introduced the re¬
searcher, explained the nature of the study, and suggested dates for the
completion and return of the information. A telephone follow-up was planned
in the event of slow returns.
The data was tabulated, analyzed, and presented in form. Written
comments received with the questionnaires were organized into response
patterns related to the instrument..
The research report identifies conclusions, implications, and recom¬
mendations from the data.
CHAPTER IV
FINDINGS AND DISCUSSION
The data for this study were gathered through a direct mail survey
of twenty Georgia colleges and universities offering physical education
programs in teacher training. The data consist of responses to the
questionnaire, "Adapted Physical Education for Colleges and Univer¬
sities," modified by the researched from an instrument by Bucher.^
Items on the instrument were selected and written to address the
intent of P.L. 94-1^2, the Education for All Handicapped Children Act of
1975, and GA-SB672, Adequate Program of Education in Georgia. The
questionnaire asked chairpersons of physical education departments to
express their views on adapted physical education programs in relation
to their curriculum. Attitudes regarding the requirements of individ¬
ualized educational plans in physical education, health, and recreation
were also explored. A checklist allowed the respondent to mark a
five-point scale ranging from "much need" to "no need."
The Adapted Physical Education for Colleges and Universities
(APECU) questionnaire asked the respondents for background information
to verify the school catalogue.
The number of faculty members assigned to the physical education
department, credit hours required by the institutions, and the per-
^Ibid.
centage of students enrolled in an adapted physical education course
and/or program was also requested.
Table 1 displays background information on directors/chairpersons
from Georgia colleges and universities with approved physical education
programs. Columns (a) and (b) show that seventeen or eighty-five (85)
percent of the instruments were returned. Three or fifteen (15) percent
failed to respond.
Column (c) is an alphabetical listing of the twenty institutions
identified by the Georgia Board of Regents with officially recognized
programs in physical education, health, and recreation from 1980-1981.
Although sex was not a variable examined in this study, column (d)
presents the composition of the directors/chairpersons in regard to
gender. Ten percent were females. The gender breakdown was determined
through personal contact by the researcher.
Twelve or seventy-five (75) percent of the directors/chairpersons
had doctoral degrees. Five chairpersons, or twenty-three (23) percent,
did not indicate their level of training or degrees. These data are
Indicated in column (e).
Column (f) presents the number of faculty members assigned to
physical education programs. Of the institutions surveyed seventy-three
(73) percent of the faculty members teach physical education.
Physical education faculty range from seventeen at Georgia
Southern College, a Georgia University System school in coastal Georgia,
to two and one-half at Covenant College, a small private college in the
extreme corner of northwest Georgia. Wesleyan College in central
Georgia and Spelman College in Atlanta are small exclusively female
colleges; each has five physical education instructors. Morehouse
TABLE 1
BACKGROUND INFORl'IATION OF DIRECTORS FROM GEORGIA COLLEGES AND UNIVERSITIES
WITH APPROVED HEALTH AND PHYSICAL EDUCATION PROGRAMS






































85 % 15% 1. Albany State C. M 10 N/I 6 1%
2. Armstrong State C. M 11 Doctoral 6 0
3. Berry C. M 6 N/I 4 1
4. Covenant C. M 2% N/I 9 0
5. Emory U. (T-5) M 11 Doctoral 6 0
6. Fort Valley State C. M 7 Doctoral 6 1
7. Georgia C. M 11 N/I 6 See Comments
Table (5)
8. Georgia Southern C. M. 17 Doctoral 5 0
9. Georgia Southwestern C. M- 7 Doctoral 6 N/A
10. Georgia State U. M 9 Doctoral 0 2
11. LaGrange C. M 3 N/I 3 0
12. Morehouse C. M 5 Doctoral 1 Aca- See comments
demic yr. Table (5)
13. Morris Brown C. M 8 N/I 37 Sem. 20
14. North'\5eorgia C. M 10 N/I 6 1
15. Spelman C. F 5 Doctoral 4 Sem. 0
16. Wesleyan C. F 5 N/I 0 0
17. West Georgia C. M 10 Doctoral 6 0
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College in Atlanta, the only exclusively male college surveyed, has five
faculty members. Of the schools responding, the number of faculty
members assigned to physical education average seven (7).
Column (g) demonstrates that zero to thirty-seven credit hours are
required in health and physical education by the colleges and univer¬
sities surveyed. Morehouse College reports a requirement of one
academic year and Spelman College four semesters of course requirements.
Covenant College, one of the smallest private colleges, requires nine
hours of credit and Morris Brown College in Atlanta requires
thirty-seven (37) hours from their health, physical education majors.
The following seven schools require six hours for majors; (1) Albany
State College in southwest Georgia; (2) Armstrong State College,
located in Savannah, Georgia; (3) Emory University in Atlanta, Georgia;
(4) Georgia College at Milledgeville in central Georgia; (5) Georgia
Southern College in Statesboro, Georgia; (6) North Georgia College in
Dahlonega, Georgia; and (7) West Georgia College, located in
Carrollton, Georgia. Eighty-five (85) percent of the colleges and
universities surveyed require some credit hours in physical education.
Colvimn (h) illustrates that one to twenty percent of the
respondents state that students are enrolled in an adapted physical
education course or program. These percentages range from one (1) to
twenty (20).
Twelve (12) percent of the colleges and universities indicate that
courses are offered which are not required.
Table 2 presents data from those people responsible for health,
physical education, and recreation in the colleges and universities
surveyed. Statements on the instrument were rated according to "much
-25-
TABLE 2
"NEEDS" RESPONSES OF CHAIRPERSONS
TO ADAPTIVE PHYSICAL EDUCATION
FOR COLLEGES AND UNIVERSITIES
Percentages of Responses
Questionnaire Items , Much , Some ,Little, No ,No Re-,
Need Need Need Need sponse
1. There is needs for common understand¬
ing regarding the nature of "Adaptive
Physical Education." .64 .18 .05 .12
There is a need for "Adapted Physical
Education" in schools and colleges .41 .35 .06 .18
"Adapted Physical Education" has much
to offer the individual who faces the
combined problem of seeking an edu¬
cation and overcoming a handicap. .76 .12 .12
"Adapted Physical Education" should
serve the individual by:
(a) Aiding in discovering deviations
from the normal and making appro¬
priate referrals where such con¬
ditions are noted. .41 .35 .12 .12
(b) Guiding students in the avoidance
of situations which would aggra¬
vate their conditions or subject
them to undue risks of injury. .41 .35 .12 .12
(c) Improving general strength and
indurance of individuals who are
poorly developed and of those
returning to school following
illness or injury. .65 .17 .06 .12
(d) Providing opportunities for needed
social and psychological adjustment. , .58 .18 .11 .11
5. The direct and related services essential
for the proper conduct of adapted phys¬
ical education should be available
in our schools.
Needed services should include:
(a) Adequate and periodic health








,Little, No ,No Re-
Need Need sponse
(b) Classification for physical Educa¬
tion based on the health examin¬
ation and other pertinent tests
and observations. .53 .35 .12
(c) Guidance of individuals needing
special consideration with respect
to physical activity, general health
practices, recreational pursuits,
and vocational planning. .65 .17 .06 .12
(d) Arrangement of appropriate physical
education programs. .70 .18 .12
(e) Evaluations of progress through ob¬
servations, appropriate measurement
and consultations. .52 .29 .18
(f) Integrated, relationships with other
school personnel, medical and its
auxiliary services and the family
to assure continuous guidance and
supervisory services. .47 . .35 .06 .12
(g) A cumulative record for each indi¬
vidual, which should be transferred
from school to school. .53 .23 .12 .12
6. It is essential that adequate medical
guidance be available for teachers of
adapted physical education. .59 .23 .18
7. Teachers of adapated physical education
have a great responsibility as well as
unusual opportunity. .59 .29 .12
8. Adapted physical education is necessary
at all school levels. .58 .23 .06 y .12
9. A need to outline an adaptive physical
education program for colleges and
universities. .41 .35 .12 .12
■
Yes No
10. Would you have an interest in providing
inservice programs for adapted physical
education at your institution in future? .76 .24
11. Would you like a copy or summary of
questionnaire results? .76 .24
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need," "some need," "little need," or "no need."
Items one, two, three and six, seven, eight, and nine of the
APECU are American Association of Health, Physical Education and
Recreation (AAHPER) guidelines.
Sixty-four (64) percent of the respondents indicate "much need"
for a "common understanding regarding adaptive physical education."
Eighteen (18) percent express their view as "some need" and five (5)
percent "little need." Twelve (12) percent did not respond.
The tabulation for statement two, "A need for adaptive physical
education in schools and colleges" consisted of one college or six (6)
percent, stated "little need." "Much need" was expressed by forty-one
(41) percent; "some need," thirty-five percent; and eighteen (18)
percent responded "no need."
Item three, "Adapted physical education.has much to offer the
individual who faces the combined problem of seeking an education and
overcoming a handicap," found seventy-six (76) percent of the
respondents expressing their view as "much need." Twelve (12) percent
indicated "some need." Both "little need" and "no need" received no
ratings. Twelve (12) percent did not respond.
Tabulation for statements six, seven, eight, and nine comprised
six (6) percent of the "much need" statements; and six (o) percent "some
need."
Views expressed concerning statement six: "It is essential that
adequate medical guidance be available for teachers of adapted physical
education," represented fifty-nine (59) percent of the "much need"
results. "Some need" was given twenty-three (23) percent, eighteen (18)
percent gave no response.
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The respondents* interpretation of statement number seven,
"Teachers of adapted physical education have a great responsibility as
well as unusual opportunity," yielded a "much need" percentage of fifty-
nine (59) and "some need" as twenty-nine (29) percent. Twelve (12)
percent gave no response.
"Little need," or "no need" were not mentioned in any of the
responses concerning adapted physical education being necessary at all
school levels. A consensus of eighty-eight (88) percent was reached for
"much" or "some need" by the directors or chairpersons surveyed.
"Some need" was expressed by twelve (12) percent of all respon¬
dents surveyed.
Statement number nine, "A need to outline an adapted physical
education program for colleges and universities" received responses
expressing "much need," forty-one (41) percent. Armstrong College, West
Georgia College, Spelman College, and Georgia College representing
twenty-four (24) percent expressed "little need" for such a program
because of offerings which include a wide variety of activities, includ¬
ing lifetime, and dance. Due to schools being small and the number of
students being few, these programs vjere designed to meet the needs of
the college students as reported by the respondents.
Items four and five contained statements of need related to direct
and/or available services. Item four contained four sub-items; item
five contained seven sub-items.
Even though statement four, "adapted physical education should
serve the individual by:" sub-item (a) "aiding in discovering deviations
from the normal and making appropriate referrals where such conditions
are noted," was answered with thirty-five (35) percent expressing "some
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need." V/esleyan College and Georgia State University, representing
twelve (12) percent, indicated that the statement was unclear. The V/est
Georgia College chairman stated that answering the survey would be only
his opinion for situations different from theirs. This represented six
(6) percent. Sub-item (b) "Guiding students in the avoidance of situ¬
ations which would aggravate their conditions or subject them to undue
risk of injury," received "much need" forty-one (41) percent; "some
need," thirty-five (35) percent. "Little need" represented twelve (12)
percent of the views.
Sub-item (c) "Improving general strength and endurance of
individuals who are poorly developed and of those returning to school
following illness or injury," received the majority of the response
"much need" a total of sixty-five percent. Not applicable was only six
(6) percent. "Some need" seventeen (17) percent.
Sub-item (d), "Providing opportunities for needed social and
psychological adjustment," elicited eleven (11) percent; respondents
expressing their view as "little need" fifty-eight (58) percent; "much
and some need" was expressed as eighteen (18) percent.
Item five, "The direct and related services essential for the
proper conduct of adapted physical education should be available in our
schools," was noted by forty-seven (47) percent of the f-^bjects
expressing "much need," thirty-five percent, "some need, and eighteen
(18) percent "little need."
Sub-title (a), "adequate and periodic examination," (b), "classi¬
fication for physical education based on the health examination and
other pertinent tests and observation," (c), "guidance of individuals
needing special consideration with respect to physical activity, general
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percent of the responses.
Table 3 presents Georgia colleges and universities acknowledging
the need of inservice programs in adapted physical education, 1980-1990.
Column (a) lists institutions serving students in approved
programs of adapted physical education, 1980-1981. These represented
forty-five (^5) percent of the colleges and universities offering
physical education and recreation programs identified by the Board of
Regents. The institutions were: (1) Albany State College, (2) Berry
College, (3) Fort Valley State College, (i|) Georgia State University,
(5) Mercer Unlversity-Macon, (6) Morehouse College, (7) Morris Brown
College, (8) North Georgia College, and (9) University of Georgia.
Seventy (70) percent of the institutions provide inserviee or
courses. They are listed in column (b) and below: (1) Albany State
College, (2) Berry College, (3) Covenant College, (4) Emory
University, (5) Fort Valley State College, (6) Georgia College, (7)
Georgia Southern College, (8) Georgia Southwestern College, (9) Mercer
University-Macon, (10) Morehouse College, (11) Morris Brown College,
(12) North Georgia College, (13) Tift College, and (14) Wesleyan
College. (See Figure 2.)
Column (c), Georgia Colleges indicating no Interest in providing
inservice, consisted of Armstrong College, LaGrange College and Spelman
College. For column (d), "Not Applicable," West Georgia College
reported that "in lieu of new federal regulations, the college had an
adapted class, but discontinued it a number of years ago when they went
to lifetime activities as a part of their required activity program."
Column (e) provides information concerning on-going programs in
the state. Only two institutions in the state provide inservice
programs:
TABLE 3
GEORGIA COLLEGES AND UNIVERSITIES ACKNOWLEDGING THE NEED
OF INSERVICE PROGRAMS IN ADAPTED PHYSICAL EDUCATION, 1980 1990


















1. Albany State 1. Albany State 1. Armstrong
2. Berry 2. Berry 2. LaGrange
3. Ft. Valley St. 3. Covenant 3. Spelman
4. Ga. St. Univ. 4. Emory Univ.
5. Morehouse 5. Ft. Valley St.
6. Morris Brown 6. Georgia C.
7. North Georgia 7. Ga. Southern
8. U. Georgia 8. Ga. South-
western










Percentage of Total Institutions in Each Category
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health practices, recreational pursuits, and vocational planning,
elicited the most answers being expressed as "much need"/"some need"
eighty-two (82) percent; answering the items "little need," six (6)
percent; and "no need" twelve (12) percent.
Sub-items five (d), "arrangement of appropriate physical education
programs," and (e), "evaluations of progress through observations,
appropriate measurement and consultations" rated eighteen (18) percent
"little need;" twelve (12) percent "no need." Respondents expressed
"much need" fifty-three (53) and seventy (70) percents and "some need"
forty-eight (48) percent.
The chairperson from Spelman College expressed her view of
sub-items (f), "Integrated relationships with other school personnel,
medical and its auxiliary services and the family to assure continuous
guidance and supervisory services," and (g), "A cumulative record for
each individual which should be transferred from school to school" as
not essential for direct and related services for students in the
liberal arts program.
Items ten and eleven required "yes" or "no" answers in relation to
participation in inservice programs and sharing a summary of the survey.
Respondents expressing an interest in providing inservice programs
for adapted physical education at their institution in the future
represents thirteen (13) percent, and an interest in sharing a summary
of the survey, seventy-six (76) percent.
Only three respondents expressed no interest in providing
inservice in the future at their institution as well as no interest in
sharing the summary of the survey. These three, Armstrong College,
LaGrange College and Spelman College, accounted for eighteen (18)
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(1) Georgia State University serves a fifteen county area, which
includes the City of Atlanta and the surrounding metropolitan and
surburban counties; (2) The University of Georgia, some seventy miles
from the Atlanta Metropolitan area, offers courses in physical education
and recreation for the handicapped.
However, a cooperative program for inservice training has been
designed through federal funds by the University of Georgia and Georgia
State University to serve all regions of Georgia by way of the Georgia
Learning Resource Centers, Georgia Department of Education,
Table 4 displays data related to course offerings and/or course
components of adapted or special physical education. The APECU
questionnaire requested information from the respondents on course
offerings, and/or course components on adapted or special physical
education undergraduate and graduate inservice to prepare qualified
personnel to work with the handicapped. The courses and course
components and inservice provisions are indicated by the respondents
and/or were taken from catalogues for the school year 1980-1981. A
symbol key: (*) course required, and (+) course has prerequisite(s) is
also included. Descriptions of the courses and the course numbers are
listed. Courses offered by the institutions range from one to nine or
three (3) percent to twenty-five (25) percent. The course offerings and
descriptions are listed along with the name of the college or university
with approved health and physical education and/or recreation programs
in the state.
Georgia urgently needs to have its colleges and universities offer
courses and/or course components of adapted or special education for
preparing qualified personnel to work with the handicapped. Only four
TABLE 4
GEORGIA COLLEGES AND UNIVERSITIES OFFERING COURSES OR COURSE COMPONENTS
OF ADAPTED OR SPECIAL PHYSICAL EDUCATION, UNDERGRADUATE OR GRADUATE





+ Physical Education 284 Adapted Physical Education 1. Albany State College
Consideration is given to various forms of physical activities whereby
full services can be rendered to individuals who because of disabilities
are unable to participate in regular activities.











Rec. & Atypical Child
P.E. & Handicapped Child
P.E. for Physically Impaired
P.E. for Perceptually Impaired
Practicum in P.E. for Special Populations
Transdic. Serv. for Sev. Handicapped
Percept. Motor Develop. & Disord.
Ed. Asses, of Except. Children
Education of Exceptional Children
2. Berry College
3. Fort Valley State College
4. Georgia State University
130 Adapted and Therapeutic Physical Education and Recreation 5. Mercer University—Macon
A coutsedesigned to provide information, insight, and knowledge about
the characteristics and needs of atypical individuals.
P.E. 456 Adapted Physical Education
A course involving much theory and few clinical experiences
6. Morehouse College
7. Morris Brown College




Course Descriptions Colleges and Universities
714 Current Problems in Health, Physical Education and Recreation 8. North Georgia College
Problems met in comprehensive program of health, physical education
or recreation in the school community. Special emphasis given to
problems in areas of students' interest.
660 Kinesology and Therapeutics
A study of the movements of the human body and their working relation¬
ship in normal and atypical individuals.
605 Materials and Methods in Physical Education
A study of the administrative process and methodology needed to develop
a thorough understanding of desirable standards and program implement¬
ation in physical education.
307 Theory and Practice of Dual and Individual Sports I
403 Adapted Physical Education
* Planning and adapting physical education and recreation activities for
persons with major crippling conditions, functional disturbances, and
raental deviations.
600 Special Problems in Physical Education 10. University of Georgia
661 Adapted Physical Education
Emphasis on developing an understanding of those parameters encompassing
theory and practice in physical education for special populations,
714 Current Problems in Health, Physical Education, or in Recreation in
the School and Community
Special emphasis given to problems in areas of students' interests,
762 Physical Education for the Mentally Retarded
Development of teaching competencies in adapting physical activity to
the needs of mentally retarded within the organizational framework of the
school including psychomotor and program evaluation, motor skill acquis¬
ition, integration of movement with other subjects and related research.






Course Descriptions Colleges .and Universities
863 Programming in Adaptive Physical Education University of Georgia (cont)
Theories, concepts and techniques for development, implementation, co¬
ordination, and evaluation of adaptive physical education programs
including policies, public relatioiis, interagency communication, fund¬
ing, administrative and program structure, personnel, inservice train¬
ing and facilities.
736 Introduction to Recreation for the Ill and the Handicapped
Therapeutic recreation services in the treatment and rehabilitation of
persons with physical, emotional, and intellectual disorders.
737 Recreation for the Mentally Retarded
The therapeutic use of recreational activities as applied to the mentally
retarded. i
+ 738 Recreation and Aging ^
Recreation program services for. the aging and aged in both community and
institutional settings.
+ 739 Recreation for the Mentally Ill
Indepth study and analysis of recreative experiences and provisions of
recreation service in the care, treatment, and rehabilitation of the
mentally ill and emotionally disturbed. Consideration also given to
recreation experiences in prevention of illness. Experience in a mental
health treatment setting will be required.
388 Principles of Therapeutic Recreation 11. West Georgia College
This course examines the concept of therapeutic recreation as it relates
to Illness and disability. It stresses the determination of the function
levels and needs of’ individual and the modification of program activities
to meet individual differences.
480 Physical Education for Atypical Children
680 Physical Education and Recreation for Atypical Children
822 Current Issues and Problems in Physical Education and Sports
Percentage of Colleges and Universities making Offerings—sixty (60) percent
Percentage of Courses Required—thirteen (13) percent. Percentage of courses having prerequisites—six (6)
percent.
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colleges and universities offer at least one course in health, physical
education or recreation. Activities included lifetime activities which
have been added to the physical education curriculum in lieu of new
federal regulations related to physical education at West Georgia
College. West Georgia had offered an adapted class, but discontinued it
a number of years ago due to the change of thrust in the overall college
curriculum.
North Georgia College was the only college offering three courses
with no courses as pre-requisites. Both Georgia State University and
the University of Georgia require nine semester hours. The percentage
of colleges and universities listing course offerings is seventy (70)
percent or twelve in number. Ten (10) percent of the courses offered
are required and ten (10) percent are prerequisites. Among the twelve
schools surveyed, thirty-one courses are offered at Georgia colleges and
universities with approved programs in health and physical education.
Table 5, Comments from Directors/Chairpersons of Georgia Colleges
and Universities, includes unsolicited written comments provided as
addendas to the APECU questionnaire. These clarifications, additions,
and concerns are positive, hopeful and, in one instance, speculative
about funding for personnel and implementation of the programs.
In summary, information gathered by the APECU questionnaire
reveals that eighty-five (85) percent of Georgia colleges and
universities are presently providing one or more courses or programs in
adapted physical education. Seventy-six (76) percent of the respondents
indicate an interest in adding or increasing adaptive physical education
courses and seventy-five (75) percent are interested in offering
inservice programs in adapted physical education.
TABLE 5
VOLUNTARY RESPONSES FROM GEORGIA COLLEGES AND
UNIVERSITITES CONCERNING NEEDS FOR ADAPTED PHYSICAL EDUCATION,





Universities Colleges & Universities Comments
Alabama State C.
Emory U. Dr. Clyde Partin "We are tearing the old gym down in the summer of '81 to
build a 20 million dollar Physical Education Center.
The handicapped will be accommodated. So some of the
answers now will not hold true after summer '81"
Fort Valley State C.
Georgia C. Floyd V. Anderson "We handle exceptional individuals by offering a wide
variety of activities. We have no "specific program"
as you referred to in the above statements."
Georgia Southern C.
Georgia Southwestern C. Dr. Bob Clark
Wesleyan C. Beverly Mitchell "I really cannot disagree with any of the items. My
concern is the "putting into practice" realistically.
Can we expect to have funds and personnel available
to make these ideal services a reality?"
West Georgia C. Dr. Thomas W. Learning "We used to have an adapted class but discontinued it a
number of years ago when we went to life-time activi¬






Colleges & Universities Comments
Morehouse C.
explains our requirement for people with medical pro¬
blems. This program works for us, particularly in lieu
of the new federal regulations. Answering your survey
would be just my opinion for situations different from
ours."
Dr. James E. Haines "We have no Adapted Physical Education program per se.
P.E. 456: Adapted Physical Education (which, inci-
dentally, I teach) involves much theory and a few
clinical experiences. The few handicapped students
here are integrated into the regular physical education
classes—unless medical advisory deem otherwise."
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Courses, prerequisites, and other requirements in the area of
physical education vary somewhat. Only one college has no requirements
for general physical education. Only fifteen (15) percent of the
students, however, are presently enrolled in adapted physical
education
CHAPTER V
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Through Public Law 9^-142, physical education is, by definition,
an integral part of special education. The Education for All
Handicapped Children Act of 1975 provides a clear mandate to educators
to examine the quality and quantity of the services presently provided
for handicapped individuals. Already many educators recognize that
immediate changes are necessary to comply with the intent of this law
within the proposed time limit.
One of the most significant components of this law is the emphasis
on providing education for handicapped children and youth in the least
restrictive environment. This survey was conducted to identify the
current programs and courses in Georgia colleges and universities for
training physical education teachers of the handicapped. The majority
of the personnel responsible for physical education within the colleges
and universities in Georgia responded to the survey instrument.
As a result of this study the following information is provided;
1) course programs and/or projects in adapted physical education, 2) the
number of physical educators trained for work with the handicapped, and
3) the extent that the mandates of P.L. 94-142 are being met. The
number and types of colleges and universities providing or proposing
adapted or modified physical education programs for the special
populations are estimated for the decade, 1980-1990.
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Conclusions
Data gathered and analyzed by the researcher suggest the following
conclusions;
1, Direct and related services essential for the appro¬
priate execution of adapted physical education programs
for the handicapped are not available in Georgia col¬
leges and universities.
2. Physical educators state there is a need for adapted
physical education programs.
3 A small percentage of students are enrolled in adapted
physical education classes.
4. Physical education chairpersons do not share a common
understanding of adapted physical education.
5. Physical educators in colleges and universities re¬
quire assistance in diagnosis, referral, teaching
techniques, and general psychological and social guid¬
ance for developing adapted physical education programs.
Implications
In view of the data available and the conclusions drawn
from this study, the following implications are suggested:
1. There is a readiness by chairpersons for adapted
physical education programs in schools and colleges.
2. Preservice and inservlce adapted physical education
programs for teachers are needed in Georgia to/neet
the mandates of state and federal legislatures.
3. Lifetime activities or programs are perceived as an
advanced concept in the physical education curriculum
of colleges and universities.
4. Physical education buildings and facilities to accom¬
modate the handicapped will be needed. Construction,
remodeling, and improvement of facilities call for




The following recommendations are proposed as a result of this
study:
1. Preservice and inservice programs for teachers in adapted
and modified physical education are needed at grade
levels K - 12.
2. Teacher training institutions and the officials of the
American Association for Health, Physical Education and
Recreation (AAHPER) should retool and train personnel
to deal with the health, physical education, and
recreation needs of the handicapped throughout their
lifespan,
3. The Georgia Department of Education should continue to
provide leadership in the development of inservice
programs in adapted and modified physical education.
4. Students should be informed of the need for trained
professionals in health, physical education, and
recreation for the handicapped. Recruitment should
be intensified for existing programs.
5. Professional organizations should cooperatively study
whether existing personnel in the occupational,
vocational, and physical therapies within the educa¬
tional institutions are complying with Section 121.14
of P.L. 94-142.
ATLANTA UNIVERSITY
ATLANTA. GEORGIA 3031-4 -44-




The attached questionnaire is concerned with a study to determine
training needs and availability of work of physical education teachers
to identify and teach the handicapped. A secondary purpose is to
identify programs or courses available in the state.
As a research student at Atlanta University, I am particularly
desirous of obtaining your responses.
It will be appreciated if you would complete the questionnaire












apartment Chairperson of Physical Education Program
umber of Faculty Mergers Assigned to Physical Education Program
xtent of Required Physical Education
ercentage of Students Enrolled in an Adapted Physical Education Program,
The statements below are prepared to determine your estimate of the need for
daptive physical education in your program curriculum.
It is the responsibility of the school to contribute to the fullest possible
evelopment of the potentialities of each individual entrusted to its care. This
s a basic tenet of our democratic faith.
On the instrument below mark the column which best expresses your view of adaptive
hysical education.
Much need Some need Little need No need
. There is need for common un¬
derstanding regarding the
nature of "adaptive physical
education."
. There is a need for "adapted
^ physical education" in schools
and colleges.
Much need Some need Little need No need
. "Adapted physical education"
has much to offer the individ¬
ual who faces the combined
problem of seeking an edu¬
cation and overcoming a
handicapped.
. "Adapted physical :!educatioh"
should serve the individual
by;










subject them to undue
■ risks of injury.
(c) Improving general
strength and edurance
of individuals who are
poorly developed and




ties for needed social
and psychological ad¬
justment.
The direct and related
services essential for the
proper conduct of adapted
physical education should





















(d) Arrangement of appro¬
priate physical educati
programs.


















6. It is essential that ade¬
quate medical guidance
be available for teachers
of adapted physical edu¬
cation.
7. Teachers of adapted
physical education have
a great responsibility as
well as unusual oppor¬
tunity.
8. Adapted physical education
is necessary at all school
levels.
9. A need to outline an adap¬
tive physical education




10. Would you have an interest in providing in-service « 1 i
programs for adapted physical education at your \ \ - j
institution in the future? u «Yes No











e Superintendent of Schools
H. TITUS SINGLETARY JR.
Associate State SuperintendentNovember 25, 1980
Mrs. Aureatha Flowers
1355 Beecher St., S.W.
Atlanta, Georgia 30310
Dear Mrs. Flowers:
Enclosed is a list of institutions in Georgia with approved teacher
education programs in health and physical education . This list
is supplied at your request.






Georgia Colleges and Universities
with
Approved Programs in Health and Physical Education
1. Albany State College
2. Armstrong State College
3. Berry College
4. Covenant College
5. Emory University (T-5)
6. Fort Valley State College
7. Georgia College
8. Georgia Southern College
9. Georgia Southwestern College
10. Georgia State University
11. LaGrange College
12. Mercer University - Macon
13. Morehouse College
14. Morris Brown College
15. North Georgia College
16. Spellman College
17. Tift College
18. University of Georgia
19. Wesleyan College
20. West Georgia College
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